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worked on fluency and slowing down to have a clear understanding voice. I also have to

wonder if a part of the results come from the student already being exposed to the

phrases.
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Figure 10: Pre/Post oral language test

Next children were tested to see what Mondo level they were reading at. Figure
11 shows a chart of what level the student was at and where they are after the 30 days of
fluency intervention. According to Figure 11 all students made gains in their reading
level, except for one student who stayed the same.

Student Baseline
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10

WWWWO >0 O MM
UnoTme o m-=—
w2



CLOSING THE GAP IN FLUENCY 19
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Figure 11: Pre/Post reading level chart
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Finally students were tested on words per minute at their current reading level. In
Figure 12 how many words they read in indicated on the vertical axis. According to the

graph it shows that all students except for one made gains.
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Figure 12: Pre/Post words per minute

According to the pre and post data there were gains that occurred with the
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majority of the students in many assessments. I notice that as the students reading level
went up their fluency also followed right along. It is hard to determine what the scores

would have looked like with out any of the extra tasks put into literacy centers. I would
have liked to be able to compare the two results. I know that the jobs and interventions
that I added benefitted the students’ fluency, but I am unclear how much. I know that

there are many other factors that go into the success of these students.

Action Plan

The research and the data collection in this particular project have provided
information and feedback on the connection between fluency and comprehension. The
research led me to understand that as a child increases their fluency in reading, their
comprehension should continue to expand as well. My goal was to add in rhythm walks,
site words flash cards, and conferencing to increase fluency during reading centers.
Adding fluency tasks into centers allowed students to move at a pace and academic level
that was suitable for their learning ability. Overall I would say that my research was
successful. According to the data the majority of my students made gains: in oral
language, fluency, reading level, and sight word card recognition.

In the future, I will continue to keep these new tasks embedded into my centers. I
would also like to add in a few more activities that would help increase fluency. With my
research in this project I ran across the benefits of reader’s theatre. Reader’s theater is a
great way to focus on prosody. Children receive a script at their appropriate reading level.
They practice reading the script numerous times to become comfortable with the words.

Then they are ready to invest in their character. They decide what that character is feeling
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and thinking, and maybe even what they look like. Adding a few small props will make
their character come to life. Finally they are ready to perform in front of a group. The
children go through the story reading the script without memorization while taking on the
role of their character. This is a fun way to help students feel at ease reading in front of
others. It also allows for the students to use their creativity and comprehend what they are
reading. (Kasinski, Homan, & Biggs, 2008)(Allington, 2006)(Peebles, 2007). I would
like to be able to add this activity into centers, as well as singing lyrics, and performing
puppet shows. I realize that adding in these activities may be a little more time
consuming for me, but [ will slowly add them in over time, and hope the rewards pay off.

It is important to note that during my research I found it difficult to check in with
individual students once a week and assess them on their sight word cards. Extra help
was needed to be able to complete this part of the task. In the future I plan to train in a
parent volunteer to help me keep up with this on a weekly basis. I am also concerned that
I did not get accurate data with my baseline assessment on sight words. I learned that it is
necessary to modify how I test students on the words they know. I think that for future
assessments, I would like to make a list of all 150 words, and have them go through the
whole list and find out which ones they know. I think that it is also important to note that
some students were able to memorize the sight word long enough to test out on it, even
though they didn’t necessarily know the word. I am looking into different ways to test the
students to make sure they really know the words, instead of just temporarily memorizing
them.

The timing of my action research project was difficult due to the end of the year

schedule. Kindergarteners tend to have many special events that occur near the end of the
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year. Time schedules were rearranged and thrown off because of field trips, and field
days. I noticed that many students started to wind down near the end, and lost focus of
what they should be doing. I also ran into a time conflict with completing end of the year
required assessments for the district. In the future I would like to be able to start a
research project earlier in the year. I believe that right after winter break is an opportune
time to do research. The students have been in the classroom long enough to know the
rituals and routines, and are able to stayed focused and on task.

A successful factor in my research was the rhythm walks. This was a very simple
activity to add in, and it was not very time consuming. After I introduced it to the
children, they got very involved with them. The would ask to put out the paper strips in
the room, during different times of the day, and would continue repeating the poem after
they had finished the walk. I really enjoyed watching how engaged my students were
with the rhythm walks. I will start these next year at the beginning of the year. It was a
nice way to introduce poems to my class.

I cannot confidently conclude which teaching aspect was the most beneficial in
this research. I had added in many different approaches to my teaching and it is unclear to
me if one of the tasks was better than the other. I concluded that there were gains that
were made with each of the students, but I am unsure what the direct correlation was to
each task. I think that I would have gotten a clearer picture if [ had focused on one task at
a time to see which had the greatest impact. It is possible that it could have been the
combination of all the tasks that led to the success.

The next area I would like to focus on is adding in activities that will increase

comprehension in read aloud, and independent reading. I would also like to find some
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tasks that will increase a student’s vocabulary. It is beneficial for a child to have some
background information to fully understand what they are reading, especially our English
Language Learner students. I think that it is important to have many skills meshed
together to be a successful reader.

In summary the research project was a success. The students enjoyed the activities
added into their reading centers, and there were some great gains made by students. I will
continue to focus my time and energy on making reading a fun and exciting part of a
student’s life. I will also continue to invest in research on how to make each student a

successful reader.
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Appendix A - Pre and Post Data

Students Pre Post Pre Post Pre Post Pre Post
WPM WPM OL OL SW SW RL RL

Student 1

Student 2

Student 3

Student 4

Student 5

Student 6

Student 7

Student 8

Student 9

Student 10

Student 11

Student 12

Student 13

Student 14

Student 15

Student 16

Student 17

Student 18

Student 19

Student 20

Student 21

Student 22

Student 23

Student 24

Student 25

Student 26

WPM = words per minute  OL = oral language = SW=sight words = RL = reading level



Appendix B — Conferencing Data

Fluency Conference Form

Student: Date: Fluency skill:

Section read:

Words missed:

Action taken:




Appendix C — Journal Reflection
Daily Fluency Reflection

Date:

Daily reflection:

What went well today:

What will [ improve next time:

Personal goal for tomorrow: Goal for students tomorrow:




