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Abstract	
  
	
  
This study investigates the efficacy of Conscious Discipline’s teaching strategies to
enrich social-emotional learning and establish a positive classroom climate in an early
childhood Montessori classroom. Conscious Discipline is a written program, of
instructional and behavioral strategies created by Dr. Becky Bailey (2011). The question
throughout this research project was “Does teaching Conscious Discipline strategies
enhance social-emotional learning in preschool aged children?” The study was conducted
in a Montessori classroom, the participants being both boys and girls ranging in age from
3 to 4 years. For six weeks, Conscious Discipline strategies were being implemented on a
day-to-day basis, when dealing with real-life incidents in the classroom, reading books
purchased through Conscious Discipline and establishing a Safe Place. During this sixweek study data was gathered through observations, a pre-survey, and a standardized
assessment, and analyzed to document the effects of Conscious Discipline. The data
collected demonstrated an increase in social-emotional learning, an increase in the joy in
teaching, a positive classroom climate, a decrease in aggressive acts, and an increase in
student respect and responsibility in a social community. 	
  
Keywords: emotional intelligence, early childhood, behavior, discipline, socialemotional learning, Montessori 	
  
	
  
	
  
	
  
	
  
	
  

CONSCIOUS DISCIPLINE

3	
  

What does it take for young children to be successful in school? There may not be
one answer to this question, and in fact, there is a long list of potential answers that
extend far beyond content knowledge and academic skills (Farrington, Roderick,
Allensworth, Nagoaka, Keyes, Johnson & Beechum, 2012). To determine the success of
a young child is to look at both cognitive and non-cognitive factors. Moreover, we must
identify the relationship between social-emotional skills in the early childhood classroom
and academic performance. Research indicates interventions are malleable, shaping
positive behavior and increasing academic performance (Farrington, et al., 2012). To
understand the effects such interventions have in early childhood Montessori classrooms,
it is important to delve into varied topics related to long term academic success and social
emotional competence such as: emotional intelligence, research based interventions,
Montessori method, cognitive development, behavior theories, and social-emotional
development. 	
  
Academic performance is shaped by a variety of factors intrinsic to students and
their learning environment. In addition to content knowledge and academic skills,
students must develop behaviors that support success through academic performance. In
the early childhood years, social-emotional skills and behaviors are important
prerequisites for school readiness and success (Webster-Stratton & Reid, 2004). 	
  
Many people have weighed in on the scientific viability of emotional intelligence
and the effect it has on social-emotional learning (Goleman, 1998). In the area of early
intervention, researchers have focused on varied pedagogical strategies for developing
positive student outcomes by teaching social-emotional skills and thus developing
emotional intelligence. Barsalou (2010) summarizes thirty years of research in cognitive
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science by saying that “continuing to study cognition as an independent, isolated module
is on the fast track to obsolescence” (p. 325). The ability to learn is a combination of
cognitive and non-cognitive elements. Research indicates “we must look beyond
individual-level skills to consider the ways students interact with an educational context
and the effects of those interactions on student attitudes, motivation and [socialemotional] performance” (Farrington, et al., 2012, p. 2). 	
  
In her book The Absorbent Mind, Maria Montessori (1967) documented positive
developments in the spirit of the child aided by their environment. Kahn (2003) discusses
Csikszentmihalyi’s work on “flow”, indicating that it has a unique link to Montessori’s
method of education and social emotional value. The importance of “quality of
experience as a function of the relationships between challenges and skills, optimal
experiences, or flow, occurs when both variables are high” (Kahn, 2003, p. 2). In other
words, flow is the intense concentration in a task where you are totally absorbed because
there is an appropriate high level of challenge related to skill. The Montessori
environment facilitates optimal learning experiences called “flow” also known as an
external manifestation of inner development (Kahn, 2003). The potential for “flow” to
occur exists in a Montessori classroom because there is a focus on the creation of an
environment conducive to concentration and engagement, where children can work to
their full potential, where challenge is high and individual needs are addressed. For this
kind of an environment there must be a focus on social-emotional skills development.
“The first essential for the child’s development is concentration. It lays the whole basis
for his character and social behavior” (Montessori, 1967, p. 222). The Montessori method
and curriculum establish healthy cognitive, emotional and social skills from infancy to
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adolescence through developing intrinsic motivation, independence, responsibility and
self-awareness. Enhancing self-discipline through early intervention in a Montessori
setting facilitates a child’s potential for concentration and focus. The Montessori
philosophy supports addressing the whole child, socially, emotionally and academically.
Therefore the implementation of Conscious Discipline teaching strategies can occur
seamlessly in a Montessori classroom. 	
  
Social-emotional Competence and School Readiness	
  
According to Bailey (2011), 40% of young children are missing the number one skill
needed for success, self-regulation. “The ability to regulate one’s own behavior is an
important skill for school readiness and early childhood learning outcomes” (Zibulsky,
2009, p.5). Dr. Becky Bailey’s framework uses appropriate discipline to strengthen a
child’s cognitive and emotional autonomy, alongside seven basic skills: composure,
encouragement, assertiveness, choices, positive intent, empathy, and consequences
(2011). To address the concept of emotional intelligence, one must embrace and
understand the interconnection between the capacities to express emotion and think
abstractly, as well as the general ability to learn and adapt to the environment. In the early
childhood years, the child has a great creative energy that guides his efforts towards his
goals. According to Maria Montessori (1964) during the ages 3-6, a child’s intelligence is
being formed. The child takes in the whole of his environment unconsciously. 	
  
Providing young children with opportunities to exercise positive skills (e.g., trade,
ask, share, take turns, wait, walk away, make decisions, etc.) and strategies for resolving
day-to-day conflicts positively affects social-emotional behaviors. “Strengthening
children’s social and emotional competence is to directly train them in social, cognitive
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and emotional management skills” (Webster-Stratton & Reid, 2004, p.98). Brain research
places emphasis on moving from fright, fight and flight responses of the brainstem to the
action-oriented functioning of the frontal lobe of the brain to promote necessary social
and emotional skills (Webster-Stratton & Reid, 2004).	
  
Research-based Comprehensive Interventions and Social-emotional Learning	
  
The nature of behavioral issues found in early childhood classrooms stems from a lack of
modeling and teaching appropriate skills and strategies needed to pro-socially address
conflict resolution through intrinsic motivation. Research suggests that early childhood
children who are provided with a “safe and predictable” environment that focuses on
building positive relationships are more successful (Benedict, Horner, & Aquires, 2007).
Benedict, Homer, and Squires (2007) focus on the Positive Behavior Support (PBS)
preventative model to address the challenging behaviors in the early childhood setting.
The research supports the efficacy of implementing PBS skills and strategies in
addressing challenging behavior in the classroom. According to Zibulsky (2009), who
studied the relationship between varied measures of pre-reading abilities and behaviors as
students moved from preschool through kindergarten, preschoolers are at risk of
developing concurrent academic and behavioral difficulties. “The study unravels the
numerous pathways that lead to co-morbid academic and behavioral problems”
(Zibulsky, J. 2009, p.8). 	
  
Conscious Discipline is another research based comprehensive intervention
program proven to help children develop skills and strategies needed for school readiness
and success (Bailey, 2011). Conscious Discipline is a brain-based research approach to
problematic behavior. Conscious Discipline does not use rewards and punishments for
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desired behaviors. Rather, Conscious Discipline promotes intrinsic motivation, altruism
and pro-social behavior through mindfulness. Children who interact in socially and
emotionally acceptable ways are more likely to acquire and demonstrate problem-solving
skills, have a decrease in problematic behavior, and increase in academic performance
(Zastrow, 2005). Children must first be able to communicate with one another clearly,
without fear, in a climate of peace if educators want them to succeed. Dr. Becky Bailey’s
early intervention enhances the ability of the guide to teach essential strategies children
can use in order to create a safe learning environment where enriched teaching and
learning occur. “Research conducted regarding the effects of Conscious Discipline
reports that the program significantly reduces aggressive acts, thus creating safe
classrooms. Children who feel safe, connected and supported perform better
academically” (Zastrow, 2005, p.4). 	
  
Conscious Discipline and the Montessori Method	
  
In Maria Montessori’s book The Discovery of the Child (1967), she stated, “reflect on
ordinary behavior of four-year-olds who shout, break everything, and must be constantly
waited upon” (p.304). Anyone who has seen little three year olds set the table with forks,
knives, and plates in a Montessori classroom, are surprised. During snack time children
gather their own materials needed to eat, but first acknowledging if the snack table is
available. The child does not ask the teacher, nor does the child become upset that the
snack table is not open. Conscious Discipline and the Montessori Method have similar
approaches to enhance intrinsically motivated positive behavior. In a Montessori
classroom, the discipline is intrinsic. “Such Discipline could never be obtained by
commands, exhortations, or by any of the ordinary means used for keeping order. It is
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useless to depend upon scolding and entreaties for the maintenance of discipline”
(Montessori, 1967, p.304). The foundation of discipline in a Montessori classroom is
embedded in the Grace and Courtesy curriculum. 	
  
The Montessori classroom has a “Peace Corner” while Conscious Discipline uses
a “Safe Place.” The two are very similar utilizing different self-regulation activities.
Items included in the Peace Corner are: something from nature, conflict resolution cards,
the peace rose, peaceful drawings/painting/calendar, puzzle peace, peace medallion,
balloon ball, and talking stick. All of the tools aid children in self-regulating. Conscious
Discipline’s approach is unique; the Safe Place has tools, visuals, and self-regulating
exercises to facilitate behavior outbreaks, with guidance from the teacher. Kohn (1993)
describes rewards and punishments as being harmful. In his book, Punished By Rewards,
he asks, “Do we want only to control short-term behaviors, or do we want to help
children become responsible decision makers?” (p.172). This tends to unite the beliefs in
both the Montessori Method and Conscious Discipline. “One of the greatest difficulties in
discipline lies in the fact that it cannot be obtained simply with words” (Montessori,
1967, p.305). Conscious Discipline and the Montessori classroom offer strategies and
skills that increase pro-social behavior. 	
  
This study provided the teacher, co-teacher and students the opportunity to create
a positive classroom climate by implementing the early intervention program, Conscious
Discipline that enhances pro-social behavior, academic success, teaching and learning.
The research showed positive results, thus proving to be beneficial for the school,
teachers and students, as well as the subjects’ parents. 	
  

9	
  

CONSCIOUS DISCIPLINE
Methodology	
  
At the beginning of this study, all subjects had never been exposed to or
introduced to Conscious Discipline or its teachings. The teacher had close to three years
of training in Conscious Discipline and the co-teacher was also trained. In the beginning
weeks of the 2014-2015 academic school year, in an early childhood (3-6 year old)
Montessori classroom, five different data collecting tools were used for this particular

study. Before collecting data my co-teacher and I participated in a private six-hour course
in Conscious Discipline with a Conscious Discipline certified instructor. We began the
research in the weeks following this training.
Before beginning the Conscious Discipline intervention we completed a School
Climate Pre-Survey (Appendix A). This particular survey was filled out by the teachers
and recorded the characteristics of the eleven students (from the teachers’ perspective)
and the teacher in the study. This data-collecting tool was designed to measure the
opinions of the teachers who would be using Conscious Discipline and the way they
viewed their ability to create positive change and resilience in the classroom. This datacollecting tool addressed classroom management skills and techniques that are apparent
or unnoticed. I used this particular data-collecting tool before implementing Conscious
Discipline to discover the teachers’ opinions about the classroom climate. 	
  
For six weeks, Conscious Discipline strategies were steadily being implemented
on a day-to-day basis through real-life incidents in the classroom, and the establishment
of a Safe Place. For example, the big voice (using your words) was used when conflict
was encountered in the classroom. The children were taught how discussion-based
approaches to conflict resolution and conflict management could prevent difficult
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situations from escalating. Dr. Becky Bailey (2011) describes a Safe Place as a place that
provides an opportunity for children to become calm, regain composure and maintain
control when upset, angry or frustrated. Specific tools for facilitating the development of
self-regulation are placed in the Safe Place. Children come to the school and learn how to
be helpful not hurtful in the classroom community and thus society. It is a keystone to
Conscious Discipline and how behavioral concerns are addressed.
We then proceeded with observations during which we documented and
interpreted expressions of empathy, aggressive acts and examples of problem solving
ability. (Appendices C-E). In addition, the Devereux Early Childhood Assessment for
Preschoolers, Second Edition (DECA-P2) standardized assessment tool (Appendix B),
created by Kaplan (2009), was used for each student in the study. By week four, all data
collecting tools were being used alongside the implementation of social-emotional
instructional strategies.
The Devereux Early Childhood Assessment for Preschoolers, Second Edition
(DECA-P2) (Appendix B) was used in this study to record the behaviors of each
individual child ranging from organizing play with others to remembering important
information. This was a good base line for breaking down all the social emotional skills
in the beginning of the study. This is a standardized behavior rating scale that measures
resilience in preschool children. The DECA-P2 is based on research results of the
characteristics of resilient children, and measures attachment, self-control, initiative and
behavioral concerns. The DECA-P2 focuses on social and emotional well-being, and the
reduction of behavioral concerns. It takes about ten minutes to administer, and meets
Head Start and IDEA requirements for strength-based assessment. I used the DECA-P2
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to help us better understand children's strengths and areas of need related to protective
factors associated with resilience as well as behavioral concerns. For example, when we
did a report for each child based on our observations, it gave us a raw score for each
child, T-score, a percentile score and a description of the report and ratings. By
conducting this assessment, we were able to conclude the areas of need and the
behavioral concerns for each child in this study as well as many positive behaviors that
were present. 	
  
The observation data-collecting tools (Appendices C-E) in the classroom were
designed to measure three major components: empathy, physical aggression and problem
solving. Conscious Discipline has teaching strategies to enhance these social skills.
The first observations (Appendix C) completed during the six weeks of data
collecting monitored empathy amongst the students in the classroom. Every Monday for
30-minute intervals the children were observed on how many helpful or hurtful acts
occurred in the classroom. The teacher and co-teacher were able to maintain connection
by noticing helpful and hurtful acts, privately and publicly. The teacher would notice a
child’s contributions towards others by using a methodology Dr. Becky Bailey (2011)
created:	
  
Step One: Start the statement with the word “YOU” or the child’s name followed
by the word “YOU.” Step two: Describe in detail what the child did. Step three:
Relate how the child’s behavior helped someone else or the entire class.
Continuing the sentence, say “That was helpful,” “That was kind” or “That was
caring” (p.4)
Tally marks were made for each act, denoting helpful and/or hurtful. These observations
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took place during the 3-hour uninterrupted work cycle, with the whole class. The skill of
assertiveness was the focus, being able to say no and be heard. This teaches respect.
The second observation recorded the number of aggressive acts. This observation
was conducted during circle time, totaling the number of physical aggression (acts) of
both girls and boys who have all been introduced to Conscious Discipline (Appendix D).
This specific observation was conducted once a week for 20 minutes (length of circle
time). The co-teacher, assistant and myself were present while observing this circle time
so I could get the most accurate results.
The last observations (Appendix E) monitored problem solving versus conflict.
The observations focused on whether children were able to use social skills to solve
problems by controlling their bodies and using their words (big voice). The behaviors
observed were pushing, hitting, grabbing, kicking, and biting. I monitored if they were
able to use their big voice instead of using physical acts to problem-solve. The big voice
is a learned teaching strategy created by Conscious Discipline to foster assertiveness
when solving a problem. 	
  
I will provide visual representation of the data gained. I will also outline the
effect, if any, the intervention had on the students’ social-emotional learning. 	
  
Analysis of Data	
  
The first data I gathered before the study began was the School Climate PreSurvey to acquire knowledge of the teacher’s view on the social climate of the school and
the approach to behavioral concerns. The School Climate Survey: School Staff Version is
designed to get the teachers opinions about the school’s social climate (Figure 1). In this
particular study it was important to have baseline data before the implementation of
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Conscious Discipline. The survey took about 20 minutes to administer and the results
allowed me to understand the teacher and co-teacher’s perspectives on important
information related to the method of Conscious Discipline. The qualitative data analyzed
through this survey showed the teacher strongly disagreed with using points or rewards
for good behavior. Facilitating the development of intrinsic motivation is the key to the
Conscious Discipline approach, behavioral concerns, self-regulation, and initiative. This
piece of qualitative data supported the Conscious Discipline approach against extrinsic
reward and aligns the teacher’s beliefs with the intervention. Another statement posed on
the survey for teacher’s opinion was “If the students are not given the right values and
habits at home, there is little that schools can do.” The teacher did not agree with this, and
expressed that she would create a community in the classroom where everyone felt safe, a
place where children felt free to be themselves and respect was equal amongst all
students regardless of their home environment. This too was good baseline information,
because it proved the teacher would be willing to work at creating a “Safe Place.” There
were a series of 50 questions on the survey. The answers suggested that Village
Montessori School had a positive school climate, the principal supported the teachers and
students and in addition, behavior is addressed with love and support. Conscious
Discipline was expected to heighten the emotional and social development of the
children. With the information provided through the School Survey, Conscious Discipline
was ready to be implemented. 	
  

	
  
	
  

CONSCIOUS	
  DISCIPLINE	
  	
  
	
  

	
  

14	
  	
  

	
  
Figure 1. School Climate Survey: School Staff Version. This table illustrates the
teacher and co-teacher’s opinions on 6 of the 50 questions about the school’s
social climate. See Appendix A for the full list of questions. These six questions
are the most relevant to this research. 	
  
	
  
The Devereux Early Childhood Assessment (DECA-P2) created by Kaplan
(2009) was completed for each and every student (Figure 2). The ratings for individual
children were recorded by the second week of the six-week data collection. The DECAP2 describes a number of behaviors seen in young children and how often the behaviors
occur. This assessment broke down all the social emotional skills the children were
displaying in the beginning of the study. This also allowed the co-teacher and I to better
understand the individual needs of each student in the study.	
  
After collecting all the data (all individual ratings) through the DECA-P2 the
Group profile was published. The scale descriptions are as follows: Initiative, selfregulation, attachment/ relationships, total protective factors, and behavioral concerns.
Each scale was rated either as a strength for the child, a typical behavior at that age, or an
area of need. The group profile illustrates responses of strength in green, responses of
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typical behavior in blue, and areas of need in red. By focusing more closely on the scales
that showed areas of need, by week three of the study I was able to observe and provide
more Conscious Discipline teaching strategies to these specific students. 	
  
This assessment improved our teaching practices by highlighting certain skills and
behaviors that needed to be addressed. Throughout the study we were able to target areas
of need and improve those specific areas by implementing Conscious Discipline teaching
strategies. The Conscious Discipline teaching strategies worked with the children and
improved after continuously visiting this data throughout the study.

	
  
Figure 2. DECA-P2 Classroom/ Group Profile. This figure illustrates behavior strengths
and areas of need for each child in the classroom. 	
  
	
  
Three different kinds of observations were conducted to measure student
behavior. The first data collected used an observation form recording the student’s
aptitude in empathy through making note of the number of helpful and hurtful acts. I
conducted this weekly observation at various times, but on the same day throughout the
six-week study. I observed every Monday during the students work cycle for
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approximately thirty minutes. I recorded tally marks identifying student’s behaviors
during each observation. The categories for the first observation included: helpful versus
helpful acts. During this observation, I gained an understanding of the student’s ability to
be helpful or on the contrary, to be hurtful towards their classmates. Conscious Discipline
has specific words to use when a hurtful act occurs in order to teach children empathy.
During any hurtful act observed, the teacher would approach both children involved with
the act. The teacher would aid the dialogue between the two students in order for the
children to take responsibility for the situation at hand. The teacher would ask the
student who was not being helpful “Is (action) helpful or hurtful?” After the student
accepted responsibility and identified the act, the teacher would then ask, “How can you
be helpful?” During a hurtful act, the teacher would evoke emotion amongst both
students by pointing out how the students may feel by facial expressions. For example,
the teacher would state the emotion (scared, sad, nervous, worried) that could be felt in
the hurtful act and percolate the idea with the child of how the other person might feel if
the hurtful act was done to them. I analyzed the data by tallying the total number of
hurtful acts each week as well as the number of helpful acts each week. The first week
there were ten hurtful acts documented during my observation. Every week thereafter the
number of hurtful acts decreased and the number of helpful acts increased. By week five
and six there were no hurtful acts documented during the observations. This shows that
by implementing Conscious Discipline teaching strategies and enhancing empathy in the
classroom, the students were showing improvement. There were six helpful acts in one
observation by week six and not one hurtful act (Figure 3).	
  
The bar graph below shows the helpful acts in blue, and the hurtful acts are shown
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in red. This allowed me to conclude that by implementing Conscious Discipline, helpful
acts would increase and hurtful acts decreased significantly. Teaching Conscious
Discipline strategies to the students helped them empathize with others and become more
helpful all around.

	
  
Figure 3. Helpful Acts vs. Hurtful Acts. This figure illustrates the number of
helpful acts versus hurtful acts that were occurring in the classroom each week
during the six-week observation. 	
  
	
  
In the next observation, I observed both the boys and girls in the classroom during
circle time for 20-minutes twice a week for eight weeks. I had two categories, boys and
girls. I examined which students exhibited aggressive acts towards others, themselves or
the teachers at circle time. After reflecting on the behaviors and after weeks of
observation, boys displayed behaviors revealing the greatest quantity of aggressive acts;
the boys were twice as likely to present aggression. Although the boys continuously
proved to show more aggression than the girls, the data proves that by the second month
the number of aggressive acts decreased on average. This was encouraging information,
which proved after only one month the children were beginning to learn how to use
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Conscious Discipline skills (social emotional) lessening the amount of conflict in the
classroom. Conscious Discipline Teaching strategies “help children lean into their
feelings and embrace their presence, they integrate the automatic nervous system,
balancing the parasympathetic (pause) and sympathetic (speed up). They integrate lower
brain systems with higher brain systems, allowing children to respond instead of react to
events.” (Bailey, 2011, p.4).	
  

	
  
Figure 4. Average Aggressive Acts Monthly. This figure illustrates the average of
aggressive acts during circle time for both boys and girls on a monthly basis.	
  
	
  
The last observation brought the scope and sequence of the first two observations
together. I observed and documented students who were able to resolve conflict versus
students were consistently exhibiting misbehavior through aggressive acts. This allowed
me to teach the skills and strategies needed to enhance social emotional skills and
strategies. These observations were conducted over the course of six weeks, once a week,
on the same day each week. The observation categories included: pushing, hitting,
grabbing, kicking, and biting. It also included using words to problem solve. The
observations were taken of individual children. Tally marks were recorded for each
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aggressive act, and or conflict that was resolved using words during the day of
observation. It also included teaching the children a Conscious Discipline skill in the
event of misbehaving or aggression. Children were taught to use the following phrase to
problem-solve: “I do not like it when you (action). It makes me feel (emotion). Please
stop. Thank you!” Children developed proficiency with this Conscious Discipline
technique to confront problems with assertiveness. This specific Conscious Discipline
teaching strategy proved to enhance social-emotional learning. During the first week of
observations not one child used their words to solve conflict but exhibited a number of
hurtful and aggressive acts by hitting, grabbing, and kicking. During the first two weeks,
the children exhibited more aggressive acts during conflict and did not practice using
their words. By week four the number of aggressive acts decreased significantly and the
children began to use their words to problem solve. A tally mark was recorded for each
time a child used their words when a specific problem occurred. By week six there were
only two conflicts that arose where aggression was present (Figure 5). This observation
indicates that individuals who were displaying aggression began to use social skills to
problem solve. The students became assertive, using their words to problem solve. This
skill was taught throughout the six-week data collection and implementation of the study.
The anecdotal notes recorded support the goals of individual student behaviors, skills,
and strategies, and positive social-emotional learning outcomes as they relate to
Conscious Discipline’s effectiveness. 	
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Figure 5. Problem Solving vs. Conflict. This figure illustrates the number
aggressive acts in comparison to problem solving each week for six weeks. 	
  
	
  
After gathering all the data collected during this study, the teaching strategies of
Conscious Discipline showed a positive effect on social-emotional learning and resilience
in preschool aged children. 	
  
Conclusion 	
  
This research was important for a number of reasons. First, this research showed
the children were less aggressive and were able to communicate more effectively after
Conscious Discipline was implemented. As a result, the children felt safe, and thus were
able to become productive members of a social group. Through this action research I
found that Conscious Discipline enhanced social-emotional learning in the classroom.
The use of Conscious Discipline strategies was successful in strengthening social skills.
In addition, children provided with the opportunity to use Conscious Discipline skills
self-regulated and exhibited pro-social behavior. Lastly, children who interacted in a
socially and emotionally safe classroom demonstrated problem-solving skills and
decreased problematic behavior. I found through the observations conducted, this
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intervention instilled grace and acceptance, allowing children to adapt to what life offered
instead of resisting it. 	
  
Research conducted regarding the effects of Conscious Discipline demonstrated
that the program reduced aggressive acts, creating safe classrooms. Children who feel
safe, connected and supported perform better socially and emotionally. My research
proved, that by implementing Conscious Discipline, the classroom became safer, because
there were less aggressive acts and more problem solving. My study showed that the
implementation of Conscious Discipline facilitated the building of a classroom based on a
foundation of safety, because students were able to solve conflict using their words
versus hitting, pushing, biting, kicking and hurting one another. 	
  
Second, the co-teacher and I were able to teach more effectively because we did
not have to manage as much aggression, social, and emotional regressive behavior.
During this research, Conscious Discipline offered teaching strategies to help children
become more intrinsically motivated to behave well. The skills and strategies taught
helped children become productive members of a social group. 	
  
Third, the practice of the teachers has changed because Conscious Discipline
teaching strategies were practiced on a daily basis. After the study, the co-teacher and I
sat down and agreed that we had a clearer way to teach social emotional skills and
strategies as opposed to having varied and sometimes, unsuccessful approaches. Because
Conscious Discipline has been so successful in this action research project, we plan to
continue implementing the teaching strategies throughout the rest of the year as well as
continue collecting data on its effectiveness. The intention is for Conscious Discipline to
be an accepted part of the curriculum. The co-teacher and I experienced the following
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changes by implementing Conscious Discipline: enriched social-emotional learning,
increased joy in teaching, increased willingness to teach, decreased aggressive acts and
increased student respect and responsibility.
Overall, Conscious Discipline significantly improved the quality of student
teacher interactions, social and emotional behavior of students, and improved classroom
climate. The students in this study exposed to Conscious Discipline increased their ability
to problem solve emotionally and socially. Conscious Discipline weaved in more
encouragement and empathy, using less external rewards to provide a stimulating
environment, working with children interdependently towards common goals. “Lifechanging” is the phrase the co-teacher used to describe the impact Conscious Discipline
has had on the lives of her students as well as her own. Enriched teaching and socialemotional learning occurred in an early childhood Montessori classroom as a result of
Conscious Discipline. 	
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Appendix A	
  
School Climate Pre-Survey
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Appendix B	
  
The Devereux Early Childhood Assessment for Preschoolers, Second Edition (DECA-P2)
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Appendix C
Empathy Observation
Child’s initials:

Date of observation:
Whole Class

Mondays

Setting:

Gender:
Work Cycle

M/F

Birthdate:

Child’s age:
N/A

3-4 years

Observations

Interpretations

Helpful:

“That was helpful, you helped somebody
today.”

Hurtful:

“That was hurtful, do you want to be helpful
or hurtful?”
She/he looks (emotion), how can we help
him/her feel better?
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Appendix D
Aggressive Acts Observation
	
  
Child’s initials:

Date of observation:
Whole Class

Setting:

2x a week (8 weeks)
Gender:
M/F

Circle Time
Birthdate:

Child’s age:
N/A

3-4 years

Observations

Interpretations

Boys (Physical Aggression)

Child A:
Child B:
Child C:
Child D:
Child E:

Girls (Physical Aggression)

Child F:
Child G:
Child H:
Child I:
Child J:
Child K:
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Appendix E
Conflict Resolution Observation	
  
Child’s initials:

Date of observation:
Wednesdays

Setting:

Gender:
M/F
Circle Time

Birthdate:

Self-control

Child’s age:
N/A

3-4 years

Observations

Interpretations

Push:
Hit:
Grab:
Kick:
Bite:

Using words to solve problems: BIG VOICE
“I don’t like it when you ________. It makes
me feel __________. Please stop. Thank you.

	
  
	
  
	
  

