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Figure 7. Work Charts

The last data to be examined was the semi-structured conversations with the
students. To analyze this data, the students’ responses about rituals and routines were
coded. Themes noted in their responses were documented, grouped with similar
comments, and quantified for the number of times the theme was mentioned.

The students answered the questions about classroom rituals and routines in
their opinion. They responded to questions about the morning meeting, use of rugs,
their classroom jobs, and birthday celebrations. Many of the student’s responses were
part of the Montessori philosophy such as waiting for others, taking turns, and
working quietly. Many students knew what the materials, routines and the rituals
were for and why we used them.

Most students also liked the morning meetings because they felt it was
interesting and had informative information about the day ahead of them. The

student’s responses to the questions asking about the morning meeting are
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documented in Figure 8. Very few children did not know why we did the meetings.
Eighty seven percent of the students responded that the meeting was to either
organize the day, present sharing items from home or in the news, or work on group
manners. It is clear from this data and from observation of the behavior at the
morning meeting that the students know how to act appropriately. From the field note
observations of the morning meetings, it was documented that the morning meeting

time was the most normalized part of the day for the class.
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Figure 8: Reasons for Morning Meetings

The use of rugs for materials is a ritual done in Montessori classrooms. Much
of the work the children do is done on these rugs. The children’s responses to the
rug’s function, shows they thoroughly understood the rug’s purpose. Figure 9 shows
their responses either indicated the rugs keep the materials clean and safe, mark the
spot where they are working or keep the work organized. A normalized class knows

the functions of the materials. This class clearly demonstrated they knew what the
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rugs were for, and some students also mentioned in the conversation that the rugs

were a necessity.

Reasons for
Using Rugs
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Figure 9: Reasons for Rugs

The last part of the interview asked the children about the birthday
celebrations we do in our classroom. It was noted that this subject brought much
excitement in their voices. In a Montessori classroom, the birthdays are celebrated in
a different way than a typical birthday party. There is a link between history, the
passing of time, the events that occur in our universe and gaining one more year in
age. In Montessori, this is part of the cosmic education. The celebration is much more
of a ceremony. It is filled with traditions and rituals such as the child holding the
model of the earth and walking around the sun candle to represent the length of time
it took the earth to orbit the sun in this child’s year of growth. From the responses, it
was clear the students understood the reasons for the sun, the model of the earth, and

listening to their classmate’s history.
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Figure 10 documented 44% of the class felt the best part of these birthday
celebrations was learning about their classmate’s history. To these children, the
history was an important aspect of the celebrations because, as a student said, “They
are our friends and we should know where they came from and their history.” Others
felt the best part was orbiting around the sun. They likened this action to the galactic
occurrence that happens every year (which is why it is done in this ceremony). Very
few children didn’t know why we did a birthday celebration this way. A larger
portion of the students saw and appreciated the historical importance and momentous

events that happened and were represented in this celebration.

Reasons for
Birthday Celebration Rituals
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Figurel0: Reasons for Birthday Celebration Rituals
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Action Plan

My research demonstrated a marginally positive effect on elements that are
essential to creating a normalized classroom. Most of the students enjoyed being in
the classroom and were capable of finding the activities they needed. Positive
reinforcement of their efforts also helped to create a feeling of contentment in the
classroom. The AR program contributed to the improvement of their reading scores
and created moments of quiet concentration. However, achieving overall deep
concentration throughout the day, one of the essential elements of a normalized
classroom, remained elusive. The noise level in the room was too loud to allow most
students to concentrate. Therefore, after doing the research and analyzing the data, it
appears that the interventions have created little change. However, there are three
other elements that may have affected the outcomes of this research.

One element is that this intervention started in January, many months after
this classroom had begun in September. Some changes had already begun before this
intervention started. The results of this study may have been more impressive if the
intervention had started in September. When the intervention started, the children had
already begun to transform.

Though normalization was not completely achieved over the course of this
study, results suggest that the community is on its way toward becoming a normalized
classroom. The morning meetings are entirely run by the children and do so with very
few adult reminders. The semi-structured conversations with students showed that
most children understand the need and reasons for the rituals and routines. They are
following these practices, have taken ownership of the classroom, and will continue

to want to model the correct behavior.
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The second finding was that most of students in this class have not had a
normalized classroom environment to model. Many of the students were new to
Montessori. Others had endured the growing pains of a new Montessori program in a
traditional school environment. For those students with Montessori experience at this
school, they have seen many changes to the program. Some of the changes were
successful, and some were detrimental to the class. There has also been much
instability in the teaching staff for this program and the class configuration. Though
these current interventions did not produce excellent results, there has been
improvement for this class. There are routines they follow, they do respond to
instruction, they know what they need to work on, and they enjoy coming to school.
The students know that next year will be the same program, and I have observed more
calmness in the class now. Stability and predictability are important for children to
feel secure and comfortable. Vitto (2003) says, “Classroom environments where there
is a high degree of...inconsistency hurt the development of trust, security and
respect...Students need the appropriate consistency” (p. 11). Once the students feel
confident about the program, they can begin to relax and dive deep into their work
and concentrate. A normalized classroom may happen next year.

The last realization seen from the results of this intervention was how
important the school climate is to any program in the school and a classroom. This
school considered the AR program a top priority. However, the AR parties cause
distractions for the children. This intervention was geared at creating a sanctuary
from all the other distractions of the campus, and create opportunities for the children

to concentrate and focus. The AR program did help with the student’s reading
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development, but the incentive of the party when they reached their goals was more
distracting than helpful. Having these extraneous incentives alters the purpose of the
AR program. The parties create competition and too much focus on the party rather
than learning to read for enjoyment. The students cycle through the books so quickly
in order to do the comprehension test and get to the party, that a peaceful reading
sanctuary is almost impossible. Knowing these parties will continue will require some
restructuring of how AR time is spent in the classroom. Perhaps requesting that our
class opt out of the party element of the AR program and suggesting we handle a low-
key celebration in our classroom, or requesting that the party be only for recognition,
rather than prizes as well, might curb the extraneous distractions.

At this school there are multiple incentive programs running at the same time.
These children are used to being cheered along and receiving something for what they
do at school. There is a strong need for outside acknowledgement of their efforts.
Positive reinforcement is an acknowledgement of their effort that does not involve
receiving objects. However, it is still coming for an outside source rather than from
within themselves. Therefore, it seems fitting that the management strategy of
positive reinforcement would prove to be the most effective for this group. The
student’s positive response to this reinforcement showed they appreciated the outside
accolades. This strategy will continue to be utilized in the class. In addition, teaching
the children to self-motivate and be happy with their work because they like it will
also be reinforced. For example, if the student asks if I like their work, I can turn the
question to them and ask what they like about their work. Teach them to analyze and

appreciate their efforts, and to be confident in their work.
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Some of the management strategies did not produce a significant difference in
the students’ behaviors. The work charts and redirection from the teacher were
strategies that required the students to self-monitor. The students need to learn to
monitor their own behavior and choices rather than be told to do so by the teacher.
Self-monitoring is an intrinsic skills that this class needs to practice more. So much of
their school experience is extrinsic from AR parties, positive encouragement, and
other incentive programs. Expecting the students to self-monitor will take time.
However, it is an important skill to learn now for these student’s futures so they can
be successful wherever their lives take them. Though the work charts were found to
be the least efficient modes of creating a normalized classroom, they are still crucial
for teaching time management and self-monitoring. These charts help the student plan
their day and week. When they use them properly the work charts are valuable tools
for the students. For that reason, the work charts will still be used in the future.
However, there may need to be more discussion with the students on the work charts
use, helpfulness, and their importance.

In the future, as this school’s Montessori program continues, it would be
interesting to see if these interventions would have more positive outcomes with a
more established classroom. Next year, as the students become more adept at
managing their work, their time, and their environment, they may work and
concentrate more deeply. This class of returning students will be the leaders of this
class and will help lead the new set of first graders into the fold. The older, veteran
children will be able to demonstrate the rituals and routines to the new members,

giving the veterans a sense of ownership of the classroom. They will become the
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guides. It will be interesting to see this group take the next step toward creating a
normalized classroom where students are working joyfully, choosing work freely, and

concentrating deeply.
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Appendix A

Attitude Scale Inquiry: What are your feelings about school? Circle the face that
shows how you feel.

STATEMENTS
I feel like 1
know where to
get work in
room 8.

1 know how to
do the work in
Room 8.

I know what
work I should
do each day in
Room 8.

I feel good
about the work
I do in Room 8.

I like school in
Room 8!
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Appendix B

Name and Grade

Reading Level at
start (STAR
results)

Reading Level at
End

+/- improvement

D. A.-2nd

A. Al - 2nd

A. An. - 2nd

R - Ist

D.B.-3rd

B. - Ist

M. - 2nd

K.-2nd

F. -1st

H.-2nd

S.H. -2nd

T.-2nd

M. K. - 2nd

R.B. - 1Ist

A. - st

S. - 1Ist

G. - 1st

A. -3rd

Opal - 2nd

M. Q -1st

S.R.-2nd

I - 1st

K. - 1st

J.S.-3rd

T.S. - 1Ist

S.T.-2nd

C.Z.-3rd




Appendix C

Observation of effectiveness of management strategies

This will be officially monitored for 10 minutes 2 times in the 3 hour work period
everyday of the school week for the duration of this study. Each day one management
strategy will be used/demonstrated and the effects of that strategy will be monitored.

Day/
Strategy

Attentive in
Groups

Quiet Work
Period

Working
Independently

Modeling
Appropriate
Behavior

MONDAY

Model choosing work

TUESDAY

Help w/ work charts

WEDNESDAY

Positive remarks

THURSDAY

Redirecting

FRIDAY

Demonstrate
Materials




Appendix D

Semi Structured Conversation:

Date: Student: Grade:

1. In the mornings in our classroom, we do Morning Meeting. Do you like the
meetings? yes no

Why or why not?

2. Why do you think we do the meetings?

3. Do you remember me showing you how we use the rugs? yes no
Why do we use those rugs?

4. What is your job this week?
Do you like your job?
What job do you most like?
Have you done that job yet?
Why do we have jobs in our classroom?

5. What do you think of our birthday celebrations?
What do you like most about them?
What do you like least about them?
Why do we do the celebrations this way?

6. What is the purpose of waiting for everyone before we eat?
7. Why do we have to clean up after ourselves?

8. Look at these pictures. (I will need pictures for this part)
What is happening here?
A. Rolling rugs
B. Sitting at group: listening and sitting properly
C. Cleaning up their work area
When do you do these things?

9. What do you think of these things (the routines and rituals shown in the pictures)
we do in Room §?



