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 As a result of collecting and analyzing the data, a follow-up action plan will be 

put in place and discussed in the next section of this action research project. 

 Action Plan 

The purpose of this study was to research the effects of character education on 

social-emotional behavior.  The design enabled students to develop knowledge in chosen 

character attributes and to recognize the influence that their own mood and attitude has 

on their own behavior.  After analyzing the data, it is evident that there remains a need 

for character education to continue in this elementary classroom for its full potential to be 

realized.  While the overall total negative behaviors decreased and were at the lowest 

point during week 4, there was an increase during week 5, which may have been 

impacted by student picture day.  The pre- and post-test surveys showed that there is still 

a lack of self and social awareness in the areas of respect, responsibility, honesty, 

compassion, and fairness.  This study was conducted during the first 5 weeks of the 

school year and 50% of the students were new to the classroom, so there was little 

previous bonding and peer relationships had yet to be built.  The statistics shows that 

character education lessons led to a decrease in emotional meltdowns during the study.  

In addition, I see a better understanding of presented values among students, particularly 

in their ability to recognize positive behaviors between peers.  The findings of my study 

are limited by the size of the sample, inconsistent pre- and post-test ratings, and time 

constraints.  The conclusions drawn may still be valuable for other schools or 

environments of a similar size. 

 Several variables could have impacted my results.  First and foremost, this action 

research project was conducted at the beginning of a new school year and relatively short 
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in length.  Behaviors and relationships in the classroom were in a “honeymoon” phase.   

The time limitation of 5 weeks did not permit frequent repetitive lessons.  In an effort to 

be thorough, I believe I presented too many values and skills in the study.  My curriculum 

included value discussions, relaxation techniques, studies of characters in literature, and a 

service project.  Perhaps my curriculum should have been simplified, choosing only one 

of the previous activities mentioned or choosing one value, such as respect, as the sole 

focus.  A scientifically-backed, pre-packaged character education program may have 

provided different results.   

The elementary teachers were a key component to this study.  All five teachers 

were trained to document negative behaviors and participate in reinforcement of 

character traits and values throughout the day.  However, their teaching or disciplinary 

styles and their understanding of my presented expectations may have differed from one 

another.  This may have resulted in an inconsistent tallying and interpretation of observed 

behaviors.  Is it possible that many of the documented “off-task” behaviors are better 

defined as a lack of academic concentration or focus and not really a lack of social-

emotional skills? 

Another variable to consider is the individual student’s interpretation and 

understanding of the language I used in the character education curriculum.  Although I 

attempted to have all students participate in character discussions, perhaps conversation 

at times became too abstract.  This study also used two different qualitative surveys and 

had many questions on each.  Students grew weary and as a result, the data is inconsistent 

at times.  Subsequent pre- and post-test surveys need to be simplified and more focused. 
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For future practice, I would split the students into smaller groups for some of the 

lessons, instead of leading large group lessons only.  I would also like to incorporate 

taught values more into concrete skills, such as having the elementary students lead or 

model values in the younger student programs.   

Since kindness and compassion were rated low in the post-test, I would like to 

incorporate additional community service opportunities in field trips to a senior center or 

food bank.  Another idea is to have a speaker from one of the local charities visit the 

classroom to speak about their work with disadvantaged children.  I have an interest in 

building a future study around solely the values of compassion and kindness. 

In conclusion, I will continue to implement character education for the students in 

an effort to further good human beings, not just good students.  “The function of 

education is to teach one to think intensively and to think critically.  Intelligence plus 

character – that is the goal of true education” (Martin Luther King Jr., n.d.).   
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Appendix A 

Caught in the Act of Doing Good Acknowledgement 
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Appendix B 

Sample Writing Prompt 
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Appendix C 

Coat Drive Flyer 

 

 

 

 
 

 

 

 







SOCIAL-EMOTIONAL BEHAVIOR                                                                             30 
 

Appendix F 

Student Rating Scale for Self & Social Awareness 

 

 

Student’s Name:___________________________________   Date:_______________ 

 

       Always      Mostly     Sometimes    Rarely   Never 

 

The students in our classroom are kind to each other   1             2              3             4           5 

 

I am kind to the students in our classroom    1             2              3             4           5 

 

The students in our classroom care about each other         1             2             3              4          5 

 

I care about the students in our classroom    1             2              3             4           5 

 

The students in our classroom tell the truth    1             2              3             4           5 

 

I tell the truth               1             2              3             4           5 

 

The students in our classroom are good sports    1             2              3             4           5 

 

I am a good sport        1            2              3             4           5 

 

The students in our classroom help each other         1             2              3             4           5 

 

I help other students             1             2              3             4           5 

 

The students in our classroom are respectful    1             2              3             4           5  

 

I am respectful to others       1             2              3             4           5    

 

The students in our classroom listen to each other             1             2              3             4           5 

 

I listen to other students       1             2              3             4           5 

 

I ask for help when I need it      1             2              3             4           5 

 

The students in our classroom are cooperative    1             2              3             4           5 

 

I am cooperative with other students     1             2              3             4           5 

 

My classmates enjoying being with me     1             2              3             4           5 

 

I enjoy being with my classmates     1             2              3             4           5 
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Appendix G 

Student Self Emotional Assessment 

 

 

Student Name:____________________________   Date:________________ 

 

When I am in school I feel: 

 

Peaceful   Confident   Afraid  Sad   

I have friends  I have no friends  Safe  Sick   

I want to go home  Happy    Dumb  Kind   

Teachers listen to me Students listen to me Healthy  

Frustrated   Smart 

 

 

 

When I am in school I try to: 

 

Have friends   Be a good sport  Get my way   

Cause trouble  Waste time   Do my best    

Follow rules   Solve problems  Fool around  

Get others in trouble Respect others  Be a leader 

Disturb others  Learn new things  Interrupt others 

Be first in line  Be in charge   Take care of materials 

Follow directions  Help classmates   
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Appendix H 

Action Research Lesson Plan 

 


